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R•E•A•L Opportunities (How we will learn geography) 
 

Year 2014 Minimum Geographical Content Range 

Ye
ar

 1
 

o Locate the UK on an atlas and globe and the four countries of the UK on a map.  
o Use North, East, South and West when talking about relative location. 
o Name the seas and oceans surrounding the UK. P&S Community Living incl. brief ref. to pollution & waste 
o Know and understand their own locality and its context. Weather changes around the world (hot and cold zones) P&S Staying Safe 

explore to Road and Rail Safety as part of local knowledge, clothing choices and outdoor safety as part of weather 
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o Compare a UK locality with a non-European locality. P&S Community Living; Who Helps Us? incl. simple comparisons/contrasts with 
infrastructure (healthcare, police etc.) and begin a simple discussion of equal opps: gender/race/wealth 

o Locate the seven continents of the earth (incl. equator, North Pole, South Pole). 
o Locate the capital cities of countries in the UK. 
o Weather varieties and seasonal changes. 

M
y Street 

Ye
ar

 3
 

o identify the position and significance of latitude, longitude, Equator, Northern Hemisphere, Southern Hemisphere, the Tropics of 
Cancer and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian and time zones (including day and night)  

o Plate tectonics and danger zones: Volcanoes, earthquakes and tsunamis P&S Community Living  contrast life in safer Britain 
o A study of a region of North or South America, looking at human (settlements, trade, resources, land use) and physical (rivers, 

mountains, regions and climate), comparative with the UK. P&S Community Living  contrast life of children in Britain 
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o Rivers and the water cycle P&S Staying Safe water safety, swimming etc. 
o Physical geography of a United Kingdom locality [Lake District, Severn Valley, Wye Valley, etc], change and features. 
o Locate the counties and major cities of the UK Include P&S Myself & Others; Community Life about our impact on these 

environments through personal choices, pollution, littering etc on a personal, local, national and global scale. 
o Natural resources – where they are found, how extracted, what is the human, political and economic impact (oil, gold, gas, coal, 

food, water, etc.) Include P&S Community Living environmental issues. 
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o Climate zones (arid, tropical, tundra etc.) including P&S Community Life climate change, its causes and its impact across the world, 
revisit world geog features from year 3 (the position and significance of latitude, longitude, Equator, Northern Hemisphere, 
Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, the Prime/Greenwich Meridian) 

o Locate the countries of Europe including Russia. P&S Healthy Body, Healthy Mind sense of self esteem/national identity. 
o Compare the human and physical geography of the UK with a European country. [e.g. Portugal] . P&S Community Living  continue 

to examine equal opps race/gender/wealth. 
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 o Locate the major countries of the world and their capital cities, including those of SRPS significance and their near neighbours 

[Pakistan, Bangladesh, Portugal, Poland, etc.] P&S Healthy Body, Healthy Mind sense of self esteem/national identity. 
o Trade routes of commodities and around the world, historically and currently including concept of developing/developed world, 

Fair Trade and carbon footprints. Include P&S Community Life impact on the environment. 

M
y 

W
o

rld
 

 

©
 S

ta
n

le
y 

R
o

ad
 P

ri
m

ar
y 

Sc
h

o
o

l 2
0

1
4

 



 

 

 

 

 

 

En
ti

tl
em

en
ts

 

 
 

 
Geography is not geography without fieldwork. We are committed to exploring our school, school site, 
locale and various sites of interest around Worcester. Children will undertake practical fieldwork visits 
in every year of their school life at Stanley Road. 
 
[Ongoing] P&S Healthy Body; Healthy Mind: Self esteem depends on a sense of identity. As children 
study the UK and the wider world they will place their own birth and ethnic origins in context and be 
encouraged to develop a sense of identity in relation to each other. 
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ART & DESIGN: Children’s 
growing art skills should be 
represented in clear and 
aesthetically pleasing 
representations of landscapes 
and data. In addition 
photographs or paintings of 
people and landscapes from 
locations will help deepen the 
process of “looking” in art but 
allow geographical observations 
to be made. 

COMPUTING: Data handling and 
spreadsheet software should be 
used from the very early stages 
to record, analyse and evaluate 
data. Children should develop 
the internet as a resource but 
evaluate its reliability. The 
internet is the prime place to 
gain perspectives on distant 
locations and supervised, e-safe 
email exchanges around the 
world should be developed. 

DANCE: Dance is a magnificent 
way to explore the culture, 
traditions, movements and 
physicality of other human 
beings around the world, 
whether by watching traditional 
or contemporary dance, or by 
exploring it practically. 

HISTORY: History can tell us 
how people and places have 
changed over time and is an 
aspect of geography. Children 
should be increasingly aware of 
historical change and movement 
in geography, and apply this to 
the future of landscapes and 
people, e.g. it is necessary to 
understand the History of 
America before one can explain 
the geography. 

LANGUAGES: Our chosen 
language is German and 
children must become aware of 
the location of and places in 
Germany, increasing their 
vocabulary with German place 
names and geographical 
vocabulary such as autobahn 
and  

MATHEMATICS: Increasing 
accuracy of measurement and 
gathering of data will give a 
solid foundation to learning in 
geography. Both in fieldwork, 
where this is rehearsed and 
applied and in writing, 
interpretation and justification, 
where accurate statistics need 
to be cited and understood. 

MUSIC: Sort and classify music 
geographically. This Romantic 
classical music is German, that 
19th Century nationalistic music 
is Russian – can you hear the 
Indian influences in the Beatles? 
– can you tell New York Punk 
from Southern Country Rock 
and mark it on a map? What 
does the country you are 
studying sound like? 

PHILOSOPHY: What is 
philosophical about our imprint 
on the land and the land’s 
imprint on us? How old is the 
earth and how did it begin? Can 
anyone really own land? Who 
owns the moon? Are humans in 
charge? Do animals have 
feelings? What is a “native”? 
What if there was no weather? 
Does climate change matter? 

PHYSICAL EDUCATION: 
Fieldwork should give children 
an opportunity for physical 
learning – long walks, 
experience of adverse weather, 
etc enabling them to discuss and 
understand health and exercise. 
In addition, rehearsal and 
application of measuring and 
judging distances and related 
statistics should be mirrored in 
both subjects. 

RE: Children should consider 
how human movements and 
behaviour are dictated / 
affected by beliefs, and how 
those beliefs change from 
country to country. When 
understanding a location 
children should become 
increasingly aware of the 
subtleties of belief, 
understanding how the land 
itself plays a part in many faiths. 

SCIENCE: All organic and natural 
processes in science have an 
impact on learning in Geography 
and should be studied in a cross 
curricular way. Precise gathering 
of data and interpreting results, 
the pursuit of investigation and 
inquiry and the gathering of 
evidence in the field are all 
shared by both disciplines and 
may be made to serve strong 
cross-curricular learning. 

SMSC: Children should be given 
the time to meditate deeply on 
the impact of societies and 
cultures on the environment, 
posing questions about the 
moral and spiritual implications 
of this. “If God made the world 
does that make us behave 
differently than if he didn’t”; “If 
a society is culturally 
disrespectful to the 
environment, is this ok?” 
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R•E•A•L Objectives (What we will learn to do) 
 

 

 

 

 

Children should learn: 

 

To investigate To record To compare To judge  To respond 

using using analysing evaluating creating 

Children will study places 
and people through applying 
a range of geographical 
study skills including 
fieldwork and research. 

Children will record their 
discoveries and observations 
as tables, graphs, charts, 
maps, and written 
responses. 

Children will seek significant 
patterns and trends in data 
at a local, national and global 
level. 

Children will discuss, form 
and defend opinions, arising 
from analysis of data, 
developing an open mind 
and a growing awareness of 
viewpoint. 

Children will develop 
creative solutions and 
strategies and will use 
geography as a starting point 
for their own artistic 
responses. 
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R•E•A•L Outcomes (What will learning look like?) 
 

The Depth & Breadth Assessment Model: Points System 

Phase 1 Phase 2 Phase 3 

Year 1 Year 1 Year 3 Year 4 Year 5 Year 6 
Surface 

Learning 
Enhanced 
Learning 

Deep 
Learning 

Surface 
Learning 

Enhanced 
Learning 

Deep 
Learning 

Surface 
Learning 

Enhanced 
Learning 

Deep 
Learning 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 
 3+   6+   9+   12+   15+   18+ 

 

We are assessing not just the amount that children learn, but the depth and breadth of their learning. We monitor how 

well a child understands a concept and how useful that learning becomes. Progress in the D&B model widen from shallow, 

surface-level learning, to an enhanced understanding then beyond, into deep, thoughtful ownership.  Extremely deep and 

rich learning within a year group is recorded as n+ signifying mastery of the subject. 

We chart children’s understanding on this continuum, giving them a numerical score, based on averages. This is their 

attainment. The difference in attainment from one assessment to the next is their progress. The combination of both in a 

broad picture is their achievement. There are four stages of understanding within a given year group’s curriculum: 
 

with support and modelling with modelling independently mastery (n+) 
Children attempt and complete learning after 
concepts and skills are clearly demonstrated. They 
make mistakes, are assisted and use consistent 
and continuing feedback to improve during the 
process. 

Children attempt and complete learning after 
concepts and skills are clearly demonstrated. They 
work collaboratively or unaided, needing 
formative feedback, demonstrating maturing skills 
and concepts. 

Children attempt and complete work confidently 
and independently, in collaboration or alone. They 
are largely unaided with minimum scaffolding and 
are demonstrating embedded skills and concepts. 

Children’s knowledge and understanding of the 
subject is so deep and thorough that they have 
required personalised extension and enrichment 
from the class teacher. Their work shows unusual 
insight, broad applications and great creativity. 
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Depth of Learning 
Stage of Teaching 

 Breadth of Learning 

To investigate To record To compare To judge To respond 

using using analysing evaluating creating 
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To Investigate: With support and 
modelling I can use maps to engender 

questions. [“What’s that?” “The Himalayas” 

“Where are they?” “India and Nepal”] 
To investigate: I can find the UK on a 
map or globe. 

To record: With support and modelling I 
can record the UK on a map, and other 
things of interest to myself which I have 
researched. 
To record: With support and modelling I 
can mark simple routes on a map. 

To compare: With support and 
modelling I can discuss the different 
uses and purposes of maps and globes. 

To judge: With support and modelling I 
can argue which the best route might 
be, using basic geographical terms. 

[“Little red riding hood should go straight across 

the map because there are no wolves in the middle 

squares!”] P&S Myself & Others 

To respond: With support and 
modelling I am able to use basic aspects 
of my geographical learning in my 

creative work. [e.g. the flags of my castle 

drawing have UK flag designs or in a p4c discussion 

I use my new geographical vocabulary.] 

2 Spr 

To Investigate: With support I can use 
maps to find the UK and talk about 
locations using N/S/E/W. 

To record: With modelling I can record 
my findings about geographical features 
in the 4 compass points, including the 
UK and features of personal interest. 

[“East of the UK is Asia and that’s Pakistan, but we 

go west to go on holiday to Spain”]. 
To record: With modelling I can mark 
simple routes on a map. 

To compare: With modelling I can 
compare and contrast maps and routes, 
describing parity and disparity between 
them. [“How is your route different to 

Czernay’s?” “Oh, mine goes through the woods and 

his goes around the woods! His is longer too.”] 

  
To judge: With modelling I can give 
myself and my peers’ feedback on how 
they planned and followed a route, 
using geographical language and 
referring to the map. 
P&S Myself & Others 

To respond: With modelling I am able 
to use aspects of my geographical 
learning as a starting point, or as an 
element in some aspect of my wider 

creativity. [e.g. drawing holiday snaps from my 

learning partner’s map or designing a postcard 

home from Scotland when learning about the UK] 

3 
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To Investigate: I can confidently find a 
range of simple locations on a map. 
(England, Ireland, Scotland & Wales; 
North Sea, Irish Sea, English Channel, 
Atlantic Ocean) 

To record: I can mark the UK, N/S/E/W, 
its countries on a map when asked. 
To record: I can mark simple routes on 
a map, describing the journey verbally 
and in writing. 

To compare: I can describe the 
similarities and differences between 
routes, places and locations describing 
parity and disparity between them in 

very basic terms. [“Pakistan is near India but 

far from the UK”.] 

To judge: I can confidently give myself 
and my peers’ feedback on their use of 
basic geographical, locational and 
positional language, suggesting simple 
improvements. 
P&S Myself & Others 

To respond: I am able to use aspects of 
my geographical learning as a starting 
point, or as an element in some aspect 

of my wider creativity. [Simple imaginary 

map making has geographical elements and there is 

progress in the drawing of locations etc.] 

4 Aut 

Ye
ar

 2
 

To investigate: With support and 
modelling I can use a key to discuss 
basic details of contrasting places. 

To record: With support and modelling I 
can map a route through my school, 
using a plan perspective. 

To compare: With support and 
modelling I can compare my locality 
with non-European place, drawing 
simple comparisons using fieldwork, 
maps and secondary sources. 
To compare: With support and 
modelling I can make verbal statements 
about relative sizes, distances and 
positions of key features of the world 
map. 

To judge: With support and modelling I 
can reflect on the accuracy of my basic 
geographical recording, of maps, routes 
etc. picking out simple, obvious details. 
P&S Myself & Others 

To respond: With support and 
modelling I can use my geographical 
learning to create simple speeches, 
drawings, maps or presentations 
designed by myself or in collaboration, 
with my own personal creative input. 

[E.g. a videoed UK weather report or tourist 

brochure for Worcester.] 

5 
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To Investigate: With modelling I use 
simple compass directions (N/S/E/W) 
and simple locational & directional 
language to describe features & routes 
on maps.  

To record: With modelling I can map 
and follow a route inside and outside 
school, marking features on an aerial 
view. 

To compare: With modelling I can 
compare my locality with another non-
European place using fieldwork, maps 
and secondary sources. 
To compare: With modelling I can make 
statements (verbally or in writing) 
about relative sizes, distances and 
positions of key features of the world 
map. 

To judge: With modelling I can reflect 
on the accuracy of my basic 
geographical recording (writing, 
drawing and map making). 

[“What about the trees you drew?” “They’re really 

good!” “Are you sure?” “Well, they could be all the 

same size for a map. And not have squirrels…”] 
P&S Myself & Others 

To respond: With modelling I can use 
my geographical learning to create 
simple speeches, drawings, maps or 
presentations designed by myself or in 
collaboration with my own personal 
creative input. 

[E.g. a videoed UK weather report or tourist 

brochure for Worcester.] 

6 Sum 

To Investigate: I confidently use maps 
and globes locate countries, continents 
and oceans. 

[All Y1 plus UK capital cities, seven continents and 

relative hot and cold temperature zones.] 
To investigate: I confidently use simple 
fieldwork skills to study my school and 
the key human and physical features of 
its surrounding environment. 

To record: I can devise a simple map, 
using a range of simple sources 
constructing basic symbols in a key, 
using an aerial perspective and a 
developing sense of scale. 

To compare: I can make written 
comparisons between parts of the 
world and this country, discussing the 
climate, location, size, distance and 
physical and human features in simple 
terms. 
To compare: I can make statements 
(verbally and in writing) about relative 
sizes, distances and positions of key 
features of the world map. 

To judge: I can begin to reflect in basic 
terms on the accuracy of my 
geographical recording (writing, 
drawing and map making). 

[“Actually, the best but is that the houses are all 

the same size, but my compass is crooked”] 
P&S Myself & Others 

To respond: I can use my geographical 
learning to create simple speeches, 
drawings, maps or presentations 
designed by myself or in collaboration 
with my own personal creative input. 

[E.g. a videoed UK weather report or tourist 

brochure for Worcester.] 
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Depth of Learning 
Stage of 
Teaching 

 Breadth of Learning 

To investigate To record To compare To judge To respond 

using using analysing evaluating creating 
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To investigate: With support and 
modelling I can use the eight points of a 
compass to locate geographical locations. 
To investigate: With support and 
modelling I choose the correct measuring 
equipment and appropriate unit when 
observing phenomena in the field. 

To record: With support and modelling I 
can record geographical locations using 
directional language and the eight points 
of the compass. 
To record: With support and modelling I 
can begin to develop my own scaled maps 
and charts of familiar locations, devising 
my own keys. 
To record: With support and modelling I 
take notes and basic measurements in the 
field, populating tables and maps. 

To compare: With support and modelling I 
can compare my locality with non-
European place, drawing a range of 
comparisons using fieldwork, maps and 
secondary sources. 
To compare: With support and modelling I 
can compare physical processes, 
landscapes and phenomena using 
geographical language. 

To judge: With support and modelling I 
can offer evaluative advice to my learning 
partner based on geographical skills 
(accuracy of recording, map reading, 
measuring units, compass use etc.) 
P&S Myself & Others 
To judge: With support and modelling I 
can begin to make judgements about the 
data gathered in the field, evaluating 
trends and patterns. 

To respond: with support and modelling I 
express my findings creatively, dividing my 
own tables, charts, maps, diagrams and 
illustrations along with well-written text. 
To respond: With support and modelling I 
use my deeper learning about new places 
and locations to write high quality fiction 
and non-fiction writing, enriched by new 
vocabulary. 

8 Sp
r 

To investigate: With modelling I can use 
the eight points of a compass to locate 
and describe relative geographical 
location. 
To investigate: With modelling I choose 
the correct measuring equipment and 
appropriate units when observing 
phenomena in the field. 

To record: With modelling I can record 
geographical using directional language 
and the eight points of the compass. 
To record: With modelling I can begin to 
develop my own scaled maps and charts 
of familiar locations, devising my own 
keys. 
To record: With modelling I take notes 
and basic measurements in the field, 
populating tables and maps. 

To compare: With modelling I can 
compare my locality with a non-European 
place, drawing a range of comparisons 
using fieldwork, maps and secondary 
sources. 
To compare: With modelling I can 
compare physical processes, landscapes 
phenomena and related data using 
geographical language. 

To judge: With modelling I can offer 
evaluative advice to my learning partner 
based on geographical skills (accuracy of 
recording, measuring units, compass use 
etc.) 
P&S Myself & Others 
To judge: With modelling I can begin to 
make judgements about the data 
gathered in the field, evaluating trends 
and patterns. 

To respond: With modelling I express my 
findings creatively, dividing my own 
tables, charts, maps, diagrams and 
illustrations along with well-written text. 
To respond: With modelling I use my 
deeper learning about new places and 
locations to write high quality fiction and 
non-fiction writing, enriched by new 
vocabulary. 
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To investigate: I can confidently use the 
eight points of a compass to locate and 
describe relative geographical locations. 
To investigate: I independently select the 
correct measuring equipment and 
appropriate units when observing 
phenomena in the field. 

To record: I confidently and competently 
record geographical locations using 
directional language and the eight points 
of the compass. 
To record: I can independently develop 
my own maps and charts of familiar 
locations, devising my own keys for key 
features, topography and land use. 
To record: I independently take notes and 
basic measurements in the field, 
populating tables and maps. 

To compare: I can make written 
comparisons between parts of the world 
and this country, discussing the climate, 
location, size, distance and physical and 
human features in simple terms. 
To compare: I can confidently compare 
physical processes, landscapes, 
phenomena and related data using 
geographical language and comparative 
language. 

To judge: I confidently and independently 
can offer sound evaluative advice to my 
learning partner based on geographical 
skills (accuracy of recording, map reading, 
measuring units, compass use etc.) 
P&S Myself & Others 
To judge: I can begin to make 
independent judgements about the data 
gathered in the field, evaluating trends 

and patterns. [It looks like there were no trunks 

wider than 50 cm at Lower Smite – do trees grow any 

bigger?] 

To respond: I confidently express my 
findings creatively, devising my own 
tables, charts, maps, diagrams and 
illustrations along with well-written text. 
To respond: I use my deeper learning 
about new places and locations to write 
high-quality fiction and non-fiction 
writing, enriched by new vocabulary. 
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To investigate: With support and 
modelling I can investigate, find and 
describe geographical locations using a 
four figure grid reference. 
To investigate: With support and 
modelling I explore locations in the field 
measuring distances accurately in 
appropriative units (cm, m). 

To record: With support and modelling I 
can record location in speech, charts, 
maps and writing as a four figure grid 
reference. 
To record: With support and modelling in 
the field I can record observed data 
(colours, sizes, distances, patterns, etc.) as 
notes and rough diagrams. 

To compare: With support and modelling I 
can compare my locality with another UK 
locality drawing a range of comparisons 
using fieldwork, maps and secondary 
sources. 
To compare: With support and modelling I 
can account for change in localities giving 
narratives of physical and human 
processes. 

To judge: With support and modelling  I 
can use my observations and data to 
judge the human and physical impact on a 
location, expressing this in basic 

terms.[“This might have been fields before they built 

on it – I suppose there were fewer cats and more 

rabbits] P&S Community Living, Myself & 
Others 

To judge: With support and modelling I 
can begin to suggest theories to explain 
natural and human phenomena. 

To respond: With support and modelling I 
express change in diagrams, using my 
creativity to combine text with maps, 
flow-charts, circular diagrams etc, 
expressing these digitally and in written 
formats. 
To respond: With support and modelling I 
respond to locations combining music, art, 
dance or film to explore new ideas. 
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To investigate: With modelling I can 
investigate, find and describe 
geographical locations using a four figure 
grid reference. 
To investigate: With modelling I explore 
locations in the field measuring distances 
accurately in appropriative units (cm, m). 

To record: With modelling I can record 
location in speech, charts, maps and 
writing as a four figure grid reference. 
To record: With modelling I can record 
observed data in the field (colours, sizes, 
distances, patterns, etc.) as notes, tables, 
charts and rough diagrams. 

To compare: With modelling I can 
compare my locality with another UK 
locality drawing a range of comparisons 
using fieldwork, maps and secondary 
sources. 
To compare: With modelling I can account 
for change in localities giving narratives of 
physical and human processes, using data. 

To judge: With modelling I can use my 
observations and data to judge the human 
and physical impact on a location, 

expressing this in basic terms. [“I don’t think 

the river could have washed these big rocks here; 

people must have thrown them in…”]  
P&S Community Living, Myself & Others 

To judge: With modelling I can begin to 
suggest theories to explain natural and 
human phenomena. 

To respond: With modelling I express 
change using my creativity to combine 
text with maps, flow-charts, circular 
diagrams etc, expressing these digitally 
and in written formats. 
To respond: With modelling I respond to 
locations combining music, art, dance or 
film to explore new ideas. 

12 Su
m

 

To investigate: I can independently and 
with confidence investigate, locate and 
describe geographical locations using a 
four figure grid reference. To investigate: 
With I explore locations in the field 
measuring distances accurately in 
appropriative units (cm, m). 

To record: I can record location in speech, 
charts, maps and writing as a four figure 
grid reference. 
To record: I independently record 
observed data in the field (colours, sizes, 
distances, patterns, etc.) as notes, tables, 
charts and rough diagrams. 

To compare: I can confidently compare 
my locality with another UK locality 
drawing a range of comparisons using 
fieldwork, maps and secondary sources. 
To compare: I can account for change in 
localities giving narratives of physical and 
human processes, using data (e.g. 
population, size, distance, land-use etc.) 

To judge: With modelling I can use my 
observations and data to judge the human 
and physical impact on a location, 
expressing this in basic terms. 
P&S Community Living, Myself & Others 

To judge: I independently begin to suggest 
theories to explain natural and human 
phenomena. 

To respond: I competently express change 
in diagrams, using my creativity to 
combine text with maps, flow-charts, 
circular diagrams etc, expressing these 
digitally and in written formats. 
To respond: I respond to locations by 
combining music, art, dance or film to 
explore new ideas. 
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Depth of Learning 
Stage of 
Teaching 

Breadth of Learning 

To investigate To record To compare To judge To respond 

using using analysing evaluating creating 
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To investigate: With support and 
modelling I can investigate, locate and 
describe, using a six figure grid reference. 
To investigate: With support and 
modelling I can use fieldwork to prove / 
disprove opinions and assumptions. 
To investigate: With support and 
modelling I explore locations in the field 
measuring in appropriative units (mm, cm, 
m, m2) and converting between decimals. 

To record: With support and modelling I 
can record location in speech, charts, 
maps and writing as a six figure grid 
reference. 
To record: With support and modelling I 
can mark geographical features on map 
(including OS maps) to six figure grid 
reference accuracy. 
To record: With support and modelling I 
record measurements using correct units, 
recording as decimals to 1 decimal place. 

To compare: With support and modelling I 
can make verbal comparisons and 
contrasts between the UK and another 

country, citing various categories [climate, 

economy, topography, size and shape of country, 

population etc.] 
To compare: With support and modelling I 
can verbally compare and contrast, data, 
statistic, maps and field observations, 
commenting on differences and changes 
over time.  

To judge: With support and modelling I 
can begin to discuss the human impact on 

the environment, [e.g. food miles, deforestation, 

climate change] becoming aware of the major 
contributors to environmental damage. 
P&S Community Living, Myself & Others 

To judge: With support and modelling I 
make detailed statements and form 
opinions about locations using my own 
fieldwork observations as evidence.  

To respond: With support and modelling I 
can compose verbal, pictorial and written 
arguments about human impact on the 
environment, using geographical 
language. 
To respond: With support and modelling I 
use my more detailed geographical 
vocabulary and understanding of people 
and places to write convincing and 
engaging fiction.  

14 Sp
r 

To investigate: With modelling I can 
investigate, locate and describe using a six 
figure grid reference. 
To investigate: With modelling I can use 
fieldwork to prove / disprove opinions and 
assumptions, cross-referencing with 
secondary sources. 
To investigate: With modelling I explore 
locations in the field measuring in 
appropriative units (mm, cm, m, m2) and 
converting between decimals. 

To record: With modelling I can record 
location in speech, charts, maps and 
writing as a six figure grid reference. 
To record: With modelling I can mark 
geographical features on map (including 
OS maps) to six figure grid reference 
accuracy.  
To record: With modelling I record 
measurements using correct units, 
recording as decimals to 1 decimal place. 

To compare: With modelling I can make 
verbal and written comparisons and 
contrasts between the UK and another 
country, citing various categories (above). 
To compare: With modelling I can verbally 
compare and contrast, data, statistics, 
maps and field observations, commenting 
on differences and changes over time. 

To judge: With modelling I can begin to 
discuss the human impact on the 

environment, (see above) reasoning about 
the factors and justifying opinions. 
P&S Community Living, Myself & Others 

To judge: With modelling I make detailed 
statements and form opinions about 
locations using my own fieldwork 
observations as evidence. 

To respond: With modelling I can 
compose verbal, pictorial and written 
balanced arguments about human impact 
on the environment, using geographical 
language. 
To respond: With modelling I use my 
more detailed geographical vocabulary & 
understanding of people & places to write 
convincing and engaging fiction. 
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To investigate: I can independently 
investigate, locate and describe using a six 
figure grid reference. 
To investigate: I use fieldwork to prove / 
disprove opinions and assumptions, cross-
referencing with secondary sources.  
To investigate: I explore locations in the 
field measuring in approprate units 
(above) and converting between decimals. 

To record: I confidently and accurately 
record location (speech, charts, maps and 
writing) as a six figure grid reference, 
marking geographical features on map 
(including OS maps) to six figure grid 
reference accuracy. 
To record: I independently record 
measurements using correct units, 
recording as decimals to 1 decimal place. 

To compare: I can make verbal and 
written comparisons and contrasts 
between the UK and another country, 
citing various categories (above). 
To compare: I can verbally compare and 
contrast, data, statistics, maps and field 
observations, commenting on differences 
and changes over time. 

To judge: I can begin to independently 
discuss the human impact on the local, 

international and global environment, (see 

above) presenting a fact-based argument 
and justifying my opinions with evidence. 
P&S Community Living, Myself & Others 

To judge: I confidently make extended 
statements and form opinions about 
locations using my own fieldwork 
observations as evidence. 

To respond: I compose verbal, pictorial 
and written arguments about the human 
impact on the environment, using 
geographical language. 
To respond: I independently embellish 
settings, atmosphere and character in my 
writing and other creative projects by 
drawing on more detailed geographical 
vocabulary and understanding of people 
and places. 
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To investigate: With support and 
modelling I can describe locations in a 
range of reliable ways, using longitude 
and latitude, six-figure grid references, 
compass points or proximal landmarks. 
To investigate: With support and 
modelling I investigate locations in the 
field measuring distances accurately in 
appropriate units (mm, cm, and m). 

To record: With support and modelling I 
can draw and write detailed descriptions, 
diagrams and charts, incorporating 
appropriate writing, mathematics and 
geographical language. 
To record: With support and modelling I 
record my observations and 
measurements in the field as detailed 
diagrams to scale, indicating ratio. 

To compare: With support and modelling  
I can compare and contrast, data, statistic, 
maps and field observations, producing 
illustrated writing  to comment on 
differences and changes over time. 
To compare: With support and modelling I 
can compare and contrast developed & 
developing nations, exploring natural 
resources, wealth and trade. 

To justify: With support and modelling  I 
consider the ethics of global trade and 
travel, giving balanced evidence  
P&S Community Living, Myself & Others 

To justify: With support and modelling   I 
draw conclusions about locations based 
on my fieldwork and recording, justifying 
my findings by interpreting evidence. 

To respond: With support and modelling I 
combine creative media to express 
interconnected facts, opinions and 
theories, using  creative writing, drawings, 
maps, models, film, sound and statistics to 
creatively present findings, opinions and 
interconnected facts. 
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To investigate: With modelling I can 
describe locations in a range of reliable 
ways, using longitude and latitude, six-
figure grid references, compass points or 
proximal landmarks. 
To investigate: With modelling I 
investigate locations in the field 
estimating and measuring distances and 
dimensions accurately in appropriate units 
(mm, cm, m, mm2, cm2, m2). 

To record: With modelling I can draw and 
write detailed descriptions, accounts, 
diagrams and charts, incorporating 
appropriate writing, mathematics and 
geographical language. 
To record: With modelling I record my 
observations and measurements in the 
field as detailed diagrams to scale, 
indicating ratio. 

To compare: With modelling I can 
compare and contrast, data, statistic, 
maps and field observations, producing 
extended illustrated writing  to comment 
on differences and changes over time. 
To compare: With modelling I can 
compare and contrast developed & 
developing nations, exploring natural 
resources, wealth and trade. 

To justify: With modelling I form opinions 
about the ethics of global trade and 

travel, [incl. climate change,  Fair trade and the 

developing/developed divide.] justifying my 
beliefs and opinions with evidence. 
P&S Community Living, Myself & Others 

To justify: With modelling I draw 
conclusions about locations based on my  
fieldwork and recording, justifying my 
findings with interpretations of evidence 

To respond: With modelling I combine 
creative media to express interconnected 
facts, opinions and theories, using  
creative writing, drawings, maps, models, 
film, sound and statistics to creatively 
present findings, opinions and 
interconnected facts. 
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To investigate: I independently describe 
locations in a range of reliable ways, using 
longitude and latitude, six-figure grid 
references, compass points or proximal 

landmarks. [“London is in the South East of the UK, 

North & South of the river Thames. It’s at 0o longitude 

as it sits on the Greenwich Meridian.] 
To investigate: I investigate locations in 
the field estimating and measuring 
distances and dimensions accurately in 

appropriate units. [mm, cm, m, mm2, cm2etc.] 

To investigate: I independently draw and 
write detailed descriptions accounts, 
diagrams and charts, incorporating 
appropriate writing, mathematics and 
geographical language. 
To record: I independently record my 
observations and measurements in the 
field, as detailed diagrams to scale, 
indicating ratio, and clearly labelling 
dimensions (mm, cm, m, mm2, cm2,  m2). 

To compare: With modelling  I can 
compare and contrast, data, statistic, 
maps and field observations, producing 
extended illustrated writing  to comment 
on differences and changes over time. 
To compare: I can compare and contrast 
developed & developing nations, 
exploring natural resources, wealth and 
trade. 

To justify: I form sophisticated opinions 
about the ethics & implications of global 
trade and travel, justifying my d 
conclusions verbally and in writing with 
several pieces of evidence grounded in 
research.  
P&S Community Living, Myself & Others 

To justify: I draw conclusions about 
locations based on my own fieldwork and 
recording, justifying my findings with 
interpretations of evidence. 

To respond: With I confidently combine 
creative media to express interconnected 
facts, opinions and theories, using  
creative writing, drawings, maps, models, 
film, sound and statistics to creatively 
present findings, opinions and 
interconnected facts. 
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Glossary 
 

Climate Change the perception that global 

and local climate patterns are altering 

measurably, some of which scientists believe 

is due to human impact on the environment 

Developed World those countries and states 

with an economy that promoted and achieves 

wealth, prosperity and comfort for the 

majority of its citizens. (e.g. the United 

Kingdom) 

 

Developing World those countries and states 

working to establish an economy that 

promoted and achieves wealth, prosperity and 

comfort for the majority of its citizens (e.g. 

Mexico) 

 

Dimensions The measurable aspects of a 

space or solid body (The field is 22m x 11m = 

242m2; the rock slab is approximately 14cm x 

10cm x 30cm = 4200cm3 = 4.2m3) 

 

Distance The measurable difference in space 

between two points (what is the distance 

between Worcester and Droitwich, between 

John and Mary?) 

 
 

Key pictures and text which consistently, 

clearly and reliably explain human and 

physical features on a map, chart or table (the 

little tree means a wood, the double tree 

means a forest) 

Less, or Un-developed World those countries, 

states and places without a recognisable 

global economy or infrastructure with limited 

connections beyond its own locale. (e.g. 

remote but populated areas of desert and 

rainforest) 

Location The co-ordinates of a place – where 

Worcester may be found – in the midlands, 

just off the M5. 

Phenomena naturally occurring events, such 

as the Aurora Borealis, a rainbow, a waterfall 

or volcano eruption. (“On misty nights you 

can observe the phenomenon of a halo or 

aurora around the moon, caused by …”) 

Place an existing geographical entity having a 

physical presence e.g. Worcester, The Moon, 

Lagos. 

 

Range in the Geography REAL Curriculum, 

the scale at which children should be 

comparing and contrasting their own locale 

with that of others, involving mapping on this 

scale, understanding relative distances and 

dimensions etc. the range widens year on year 

to allow children to place themselves in a 

wider context. (We are learning about 

European and American cities – our city is 

Worcester – it has a population 𝑥 and diameter 

𝑦, compared to Boston which has …)  

Topography the shape and substance of the 

land (“The area around Great Malvern is hilly 

with some very steep slopes, but it is smooth 

and undulating; there are no crags or sudden 

drops like in the Peak District”). 
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