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R•E•A•L Opportunities (How we will learn history) PHASE 1 
 

In Year 1 

What is History? Changes Within Living Memory 

Children should explore and assimilate the concept of time in the long and 
short term, exploring age, change, old, new in basic terms. Chronological 
sequencing, timelines and the idea of the past must be developed. For 
example, children could investigate basic and familiar changes in: 
 

 children’s toys,  

 children’s clothing 

 Homes and houses 
 

An example framework for this could be Alan Ahlberg’s books Peepo and 
The Baby’s Catalogue contrasted with children’s own baby pictures and 
memories. 

Children should extend their concepts of the past wider with an 
investigation of how life has changed during the experience of people 
currently alive (e.g. the last 80 years) through comparing sources and their 
reliability, theorising and drawing conclusions. For example, children could 
investigate: 
 

 Changes to Stanley Road / Worcester in my life (6 years) Mum’s life (30 
years) Gran’s life (50 years) etc. 

 the History of space travel from 50’s – present 

 History of entertainment from cinema through TV to early game 
consoles modern devices etc. 
P&S: Community Life Include some exploration of improvements in standards of 
living for children & adults contrasted with earlier times, esp. race/gender 
equality, rights, free education, welfare state etc. 

 

In Year 2  

Contextualised Life of a Significant Person Changes Beyond Living Memory English Civil War 1 

Children should explore continuity and change through the 
life and times of a person who has impacted on history, 
contrasted with a modern day equivalent, for example: 

 Elizabeth I contrasted with Elizabeth II 

 William Caxton (invented the printing press) contrasted 
with Tom Berners-Lee (invented the internet) 

 Thomas Edison (Victorian inventor) contrasted with 
Trevor Bayliss/James Dyson (20th Century inventor) etc. 

P&S: Who Helps Us? Refer explicitly to the roles of 
professions, services even Monarchy in the lives of everyday 
people. 

Children should analyse contrasts between contemporary 
everyday circumstances and those of the more distant past 
(pre-1940’s) through comparison, contrast, analysis and 
evaluation of a range of sources, for example: 

 Modern houses & Tudor houses 

 Worcester Cathedral & St Peter’s / Woodgreen Baptist 
Church 

 Victorian Christmas & Modern Christmas 

 Modern dance music and 19th C Ballet Music. 

 The history of Transport from horse & cart to “bullet” 
trains and HS2. 

P&S: Community Life Include some exploration of 
improvements in standards of living for children & adults, 
freedom & rights contrasted with earlier times. 

Children should begin an exploration of the English civil 
war, looking at for example identifying and describing: 

 Who fought whom 

 Where and when did this take place? 

 Contrasts in costumes and hairstyles. 

 Weapons and equipment. 
 
An example outcome might be working towards playing 
invasion games (“Roundhead Tick?”) at Fort Royal Park 
with two teams “Roundheads and Cavaliers”. Place the 
civil war into a basic context. 

P&S:  

1 Myself & Others; Community Life  include some 
contextualisation of conflict, falling out, bullying, taking sides, 
etc. in personal relationships.  
2 Who Helps Us? Begin a contextualisation with the modern 
Armed Forces. 
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R•E•A•L Opportunities (How we will learn history) PHASE 2 
 

In Year 3 

Stone Age 
 to the Iron Age 

The Romans in Britain 

Develop understanding of this era through gathering evidence and creating and pursuing a 
line of enquiry. For example, children could investigate: 

 late Neolithic hunter-gatherers and early farmers, for example, Skara Brae or 

 Bronze Age religion, technology and travel, for example, Stonehenge or 

 Iron Age hill forts: tribal kingdoms, farming, art and culture 

Children should interpret the impact of the Roman invasion through source analysis, 
including whether a source is biased or balanced, exploring for example  

 Julius Caesar’s attempted invasion in 55-54 BC 

 the Roman Empire by AD 42 and the power of its army 

 successful invasion by Claudius and conquest, including Hadrian’s Wall 

 British resistance, for example, Boudicca 

 ‘Romanisation’ of Britain: sites such as Caerwent and the impact of technology, culture 
and beliefs, including early Christianity 

P&S Community Life Contextualising the actions of historical figures in moral terms, e.g. 

Boudicca         

P&S Who Helps Us?; Myself & Others  Democracy & Invasion – Ethics of invasion, power and 

coercion to relate to bullying and the abuses of power in relationships; staying safe at home 

and in the community, impacts on liberty and freedom. 
 

In Year 4 

Britain’s settlement  
by Anglo-Saxons and Scots 

Contrasting Non-European Civilisation 
English  Civil War 2  

(Local History Study) 

Children exploring continuity and change during this era. For 
example... 

 Roman withdrawal from Britain in c. AD 410 and 
the fall of the western Roman Empire 

 Scots invasions from Ireland to north Britain (now 
Scotland) 

 Anglo-Saxon invasions, settlements and kingdoms: 
place names and village life 

 Anglo-Saxon art and culture 

 Christian conversion – Canterbury, Iona and 
Lindisfarne 

P&S Community Life; Who Helps Us? Invasions and 
dictatorships relating to democratic and non-democratic 
societies; Ethics of invasion, power and coercion to relate 
to bullying and the abuses of power in relationships 

A study of a non-European society that provides contrasts 
with British history through source comparison, including 
considering whether a source is biased or balanced, exploring 
for example: 
 

 Early Islamic civilization, including a study of 
Baghdad c. AD 900 

 Mayan civilization c. AD 900 

 Benin (West Africa) c. AD 900-1300 
 

These civilizations are hyperlinked to explain further. 

Develop the concepts of the causes and consequences of the 
English civil war looking at ideas of democracy, parliament, 
government and monarchy. 
 

 What are “Roundheads?” and “Cavaliers?”  

 What did the culture of the time look like and how does 
it contrast with the modern day? 

 Where were battles fought and how did the conflict 
progress? 

 What stories and legends exist and what is the 
evidence? 

 What is the significance of the Fort Royal? 
 

P&S Who Helps Us? 

Democracy, Parliament Government and Monarchy explored, 
examining power, force and coercion in the light of our 
everyday lives (bullying, and exploring how to stay safe in the 
community and at home) 
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http://en.wikipedia.org/wiki/History_of_Islam
http://en.wikipedia.org/wiki/History_of_Islam
http://en.wikipedia.org/wiki/Maya_civilization


 

 

 

R•E•A•L Opportunities (How we will learn history) PHASE 3 
 

In Year 5 

Viking & Anglo Saxon Struggles Ancient Greece English Civil War 3 
Develop lines of historical enquiry through the study of this 
era. For example... 
 

 Viking raids and invasion, 

 resistance by Alfred the Great and Athelstan, first king of 
England, 

 further Viking invasions and Danegeld, 

 Anglo-Saxon laws & justice P&S: Community Life 

 Edward the Confessor and his death in 1066. 
P&S: P&S: Community Life ; Who Helps Us? Contrasts in Anglo 
Saxon Law & Order with modern day judiciary. 
Community Life Invasions and dictatorships relating to 

democratic and non-democratic societies  

Myself and Others Ethics of invasion, power and coercion to 

relate to bullying and the abuses of power in relationships. 

Children should study the Ancient Greek culture and its 
consequence for the modern day, including: 

 Ancient Greek religion,  

 Myths, legends & literature, 

 food and customs (e.g. the first Olympics), 

 Ancient Greek ideas (e.g. democracy and 
mathematics) and how they have affected the world 
we live in today. 

P&S Who Helps Us?  Democracy, Parliament, Government, 
related to the modern day in direct contrast/comparison 
including the facts about and right to vote. 

Children should now further deepen their understanding of 
the causes and consequences of the civil war, both 
sectarianism (opposing religious factions) and Puritanism, the 
Divine Right of Kings and revolution.  
 
Children could look in depth at the characters of James I, 
Charles I and Oliver Cromwell, developing sensitive and 
balanced studies of their natures and impact, presenting their 
findings and justifying their opinions. 
P&S Who Helps Us?  Democracy, Parliament, Government, 
church and Monarchy explored in greater depth especially in 
terms of church, state, hierarchies etc. 

 

In Year 6 

Early Civilisations Post 1066 

Children should develop an understanding of the earliest civilizations and the 
consequences of their achievements. They should present an overview of where 
and when the first civilizations appeared and a depth study of one of the following: 
 

 Ancient Sumer, (Iraq/Mesopotamia, 3000 years BC ...origins of writing) 

 The Indus Valley, (Bronze Age Pakistan, 3300 BC) 

 Ancient Egypt, (3100 BC to 330 BC) 

 The Shang Dynasty of Ancient China (1556 BC to 1046 BC) 
 

 

Children should pursue and create a line of enquiry about the last 1000 years, for 
example: 

 The Victorians,  

 Henry VIII, his wives and & the English Church 

 20th Century World Wars 

 The 1960’s, 

 The 16th Century English Stage 

 18th Century Trade (tea, coffee, sugar, incl. Britain’s role in slavery) 

 The Napoleonic Wars 

 Smugglers! 

 The Cold War 
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http://en.wikipedia.org/wiki/Indus_Valley
http://en.wikipedia.org/wiki/Shang_Dynasty
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Worcester’s role in the English Civil war is a fascinating and significant part of our local history. The 
school badge even has the turret of the Fort Royal so an education at Stanley Road involves a deep and 
detailed exploration of the culture, politics, religion and domestic lives of the 17th century and the 
impact of the English Civil war on the development of Great Britain. Our history curriculum pays 
special attention to this event, ensuring that children revisit this conflict in each Phase, potentially in 
every year, in increasing depth and scale. 

 
This involves an entitlement to visit the Worcester Commandery museum and Fort Royal Park during 
the life of the school. We are developing partnerships with the Worcester Re-enactment society and 
the Friends of Fort Royal Park to deepen the children’s understanding of these events. 
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Philosophy: In the first instance children should 

use philosophy sessions to understand the 

concepts of history: ‘the past’, ‘change’ e.g. “Can 

things change by themselves or does everything 

need a cause?”; “Is this sentence in the present or 

the past?” They could go on to look at axiology in 

the concepts of monarchy, oligarchy and peasantry 

(why is a king “better” than a commoner?”) ethics 

“Is there such a things as a ‘just war’?”; “Was 

Henry VIII a “good” king?” The metaphysics of time 

will occupy children for weeks as will the 

epistemological implications of “Are the history 

books ‘true’?” and the aesthetics of “has ‘beautiful’ 

changed over time or stayed the same?” 

SMSC: A study of history would be incomplete 

without the social aspect, (how past societies have 

developed), the moral (how law, crime, 

punishment and behaviour has changed and 

remained the same,) the spiritual (how belief has 

changed over time and the impact of religion on 

private and public circumstances) and the cultural, 

(the give and take between history and people’s 

lives – in the home, the arts, the family etc.) 

Above all we ask children to empathise, to feel, to 

understand and to judge, all ‘learning with the 

heart’ as well as the head. 

SMSC 
Philosophy 
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Art & Design: Painting and drawing 

authentic, detailed, historical scenes, 

making historical sculptures or objects 

d’art and using historical ideas and stories 

as inspiration all deepen the sense of the 

past. 

Mathematics: As the history 

curriculum progresses, 

mathematical data should be used 

to unpick and understand the 

past: percentages, decimals, 

graphs, tables, charts, etc. 

Science: Comparisons and contrasts 

in scientific discoveries must become 

part of history chronology. Is Edison 

before Faraday? When did electricity 

become commonplace? 

Computing: Digital media is a vital 

source of data and evidence and 

should also be used to present 

findings clearly and to back up 

arguments and opinions. 

Arts 

Humanities 

Sciences 

Dance: Not only are there historical 

dances to learn and explore, but the 

drama of certain moments in the past 

may be a wonderful place to begin 

choreography (e.g. the Great Fire, 

1666). 

HISTORY 

Languages: Whichever language is being studied 

in depth, its evolution, etymologies and diaspora 

will be of contextual interest. The languages and 

vocabulary of historical groups around the world 

will add further contrast and depth. 

D&T: The application of historical 

techniques, the exploration of 

historical materials or the 

manufacture of working historical 

devices should all be used to 

deepen enquiry into the past. 

 
HISTORY 

Literacy: Historical research, inference, 

deduction, argument, drama and debate 

should be embedded deeply in the English 

curriculum, expressed as extended speech, 

extended reading (enquiry) and extended 

writing (structured historical narrative). 

Music: The cultural context of history is crucial 

(What music did they write, sing, listen to? 

How important was music to these people and 

how do we know?) but, so is the chronology 

of music and historical ideas about music 

should be applied to contextualising in history, 

discussing who, or what came first, next, 

before or after. 

RE: Religion and belief is one of the 

great continuities in the world, but 

also one of the major causes of 

change; it is not possible to look 

civilisations and vents without 

considering their beliefs. 

Geography: There is cross-over in the attitudes and 

skills in geography but also in learning about where 

events happened in some detail, especially if the 

shape of the land played a part in the shape of the 

past. 



 

R•E•A•L Objectives (What we will learn to do) 
 

Children should learn: 

To research To enquire To contextualise To debate To respond 

using analysis analysis evaluating creating 
Children will use primary and secondary 
historical sources to gather evidence, analyse 
reliability and accuracy in the context of bias, 
cross reference and compare information. 

Children will create a pursue a line of 
historical enquiry, selecting sources to aid 
research, draw conclusions from the sources 
and artefacts and use their research to justify 
and explain their theory.  

Children will place events, artefacts and lives 
in chronological sequence, making 
connections between contemporary and 
contemporaneous domestic, cultural and 
political events. 

Children will develop and express opinions 
about historical events, learning to argue, 
defend, propose and justify an increasingly 
sophisticated viewpoint. They will create 
work that uses the correct terminology and 
appropriate facts selected from their 
learning. 

Children will use history as a starting point for 
creative projects, constructing narratives and 
developing empathy through drama, writing 
and the wider arts.  They will ask and answer 
questions about history and present and 
explain their ideas through selecting key 
information and sources. 

 

R•E•A•L Outcomes (What will learning look like?) 
 

The Depth & Breadth Assessment Model: Points System 

Phase 1 Phase 2 Phase 3 

Year 1 Year 1 Year 3 Year 4 Year 5 Year 6 
Surface Learning Enhanced 

Learning 
Deep Learning Surface Learning Enhanced 

Learning 
Deep Learning Surface Learning Enhanced 

Learning 
Deep Learning 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 
 3+   6+   9+   12+   15+   18+ 

 

We are assessing not just the amount that children learn, but the depth and breadth of their learning. We monitor how well a child understands a concept and how useful 

that learning becomes. Progress in the D&B model widen from shallow, surface-level learning, to an enhanced understanding then beyond, into deep, thoughtful 

ownership.  Extremely deep and rich learning within a year group is recorded as n+ signifying mastery of the subject. 

We chart children’s understanding on this continuum, giving them a numerical score, based on averages. This is their attainment. The difference in attainment from one 

assessment to the next is their progress. The combination of both in a broad picture is their achievement.  
 

with support and modelling with modelling independently mastery (n+) 
Children attempt and complete learning after concepts and skills are clearly 
demonstrated. They make mistakes, are assisted and use consistent and 
continuing feedback to improve during the process. 

Children attempt and complete learning after concepts and skills are clearly 
demonstrated. They work collaboratively or unaided, needing formative 
feedback, demonstrating maturing skills and concepts. 

Children attempt and complete work confidently and independently, in 
collaboration or alone. They are largely unaided with minimum scaffolding and 
are demonstrating embedded skills and concepts. 

Children’s knowledge and understanding of the subject is so deep and thorough 
that they have required personalised extension and enrichment from the class 
teacher. Their work shows unusual insight, broad applications and great 
creativity. 

 

©
 S

ta
n

le
y 

R
o

ad
 P

ri
m

ar
y 

Sc
h

o
o

l 2
0

1
4

 



 

P
H
A
S
E
 
1
 

 
 
 
 

 

 
 

 
 

 

Depth of Learning 

Stage of Teaching 

 Breadth of Learning 
 
 

To research To enquire To contextualise To debate To respond 

using analysing analysing evaluating creating 
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To research: With support and 
modelling I can explore and describe a 
range of simple primary and secondary 
historical sources (e.g. artefacts, 
photographs and pictures). 

To enquire: With support and modelling 
I can answer simple questions using the 
words old(er), new(er), past and 
present. 

To contextualise: With support and 
modelling I can sequence artefacts and 
images in order of age using the words 
old(er), new(er), before, after, long ago, 
past, now. 
 

To contextualise: With support I can 
begin to read a timeline. 

To debate: With support and modelling 
I can give a reason for my sequencing of 
artefacts and sources. 

To respond: With support and 
modelling, I can use simple drawing and 
painting to explore the past   

2 Spr 

To research: With modelling, I can 
explore and describe a range of simple 
primary and secondary historical 
sources, expressing findings simply in 
speech and writing. 
 

To research: With support, I can listen 
to stories from history, discussing 
significant points when questioned. 

To enquire: With modelling I can 
answer simple questions using the 
words old(er), new(er), past and 
present. 

To contextualise: With modelling I can 
sequence artefacts and images 
chronologically using the words old(er), 
new(er), before, after, long ago, past, 
now. 
 

To contextualise: With support I can 
comment on similarities and differences 
of change and continuity in living 
memory. 

To debate: With modelling I can give 
simple reasons for my sequencing of 
artefacts and sources. 

To respond: With support and 
modelling, I can create a simple work of 
expressive art as a response to the past. 

[e.g. picture, clay model, simple dance] 
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To research: With support, I can explore 
describe a range of simple primary and 
secondary historical sources, expressing 
basic ideas in speech and writing. 
 

To research: I can listen to stories from 
history, discussing significant points. 

To enquire: I can answer simple 
questions about the past using the 
words old(er), new(er), past and 
present, change and same. 

To contextualise: I can confidently 
sequence artefacts and images 
chronologically using the words old(er), 
new(er), before, after, long ago, past, 
now. 
 

To contextualise: I can compare two 
events or lives in living memory, 
commenting on similarities and 
differences. 

To debate: I can confidently give 
reasons for my sequencing of artefacts 
and sources, using words such as 
“because”, “but”, “or”, “so. 

To respond: I can confidently respond 
to the past in the expressive arts, using 
one or two simple details from my 
learning. 

[“My 60’s car has those yellow patterns   , to look 

all 60’s – ‘cause of yellow submarine!”] 
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To research: With support and 
modelling I can use a range of simple 
text-based sources when provided 
(websites, simple non-fiction books) to 
discover facts about the past. 

To enquire: With support and modelling 
and when invited, I can begin to pose 
my own questions, about artefacts, 
stories and secondary sources. 

To contextualise: With support and 
modelling I can sequence events 
chronologically using appropriate 
comparative historical vocabulary. 
 

To contextualise: With support and 
modelling I can begin to use a timeline 
to think chronologically. 

To debate: With support and modelling 
I can state if I agree or disagree with the 
actions and choices of historical figures. 

To respond: With support and 
modelling I can retell or enact stories 
from history in my own words. 
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To research: With modelling I can use a 
range of simple text-based secondary 
sources when provided (websites, 
simple non-fiction books) to discover 
facts about the past. 

To enquire: With modelling I can begin 
to pose my own questions about 
artefacts, stories and secondary 
sources, suggesting simple answers. 
 

To enquire:  With modelling I can 
suggest practical ways to answer my 
own questions about the past. 

To contextualise: With modelling I can 
sequence events chronologically using 
appropriate comparative historical 
vocabulary. 
 

To contextualise: With support I can 
work chronologically to populate a 
timeline with given events. 

To debate: With modelling I can state if 
I agree or disagree with the actions and 
choices of historical figures, giving 
simple reasons.  
 

To debate: With support I can give 
reasons for my sequencing of historical 
events. 

To respond: I can retell or enact stories 
from history in my own words, 
introducing vocabulary from the period. 

6 Sum 

To research: I can confidently use a 
range of simple text-based secondary 
sources when provided (websites, 
simple non-fiction books) to discover 
facts about the past. 
 

To research: With support I can use 
secondary sources to answer existing 
questions about the past. 

To enquire:  I can confidently select 
details from stories and sources which 
intrigue me and frame my curiosity as 
questions. 
 

To enquire:  I can suggest practical ways 
to answer my own and others’ 
questions about the past. 

To contextualise I can confidently 
sequence a simple series events 
chronologically using appropriate 
comparative historical vocabulary. 
 

To contextualise: I can work 
chronologically to populate a timeline 
with given events. 

To debate: I can confidently give 
reasons for my sequencing of events 
and sources, using words such as: 

[because, but, so, or, yet, if, could, should, must.] 
 
 

To debate: I can offer simple opinions 
based on the actions and choices of 
historical figures. 

 
To respond: I can enact or 
commemorate in a simple manner, 
significant events or lives using writing, 
music, dance, drama or art and 
exhibiting simple vocabulary or features 
from the past. 
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Depth of Learning 

Stage of Teaching 

 Breadth of Learning 
 
 

To research To enquire To contextualise To debate To respond 

using analysing analysing evaluating creating 
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To research: With support and 
modelling I begin to explore historical 
sources in detail, using them to gather 
multiple pieces of evidence about the 
past. 

[“It must have been freezing in Antarctica – they’ve 

all got furs and gloves and boots – more than we 

ever wear in Worcester. The dogs are covered in 

ice, look, and Birdie Bowers looks like an actual 

snowman!”] 

To enquire: With support and modelling 
I explore multiple historical sources to 
ask and answer questions, using when, 
how and why. 

[“Why do Scott’s men look sunburned if it’s so cold? 

How cold was it anyway?”] 
To enquire: I can use questioning to 
check my learning partner/group’s 
knowledge and understanding. 

To contextualise: With support and 
modelling, I can use my research to 
compare the past with the present, 
citing specific criteria. 
To contextualise: With support and 
modelling I can begin to order new facts 
and events chronologically alongside 
and prior learning. 
To contextualise: With support and 
modelling I can develop a timeline. 

To debate: With support and modelling, 
I can begin to give reasons why there 
are both similarities and differences 
between the past and the present day.  
To debate: With support and modelling 
I can begin to give value judgements 
about peoples’ actions, describing the 
consequences. 

[“Er … No – I think the Romans should have let them 

keep their gods, it led to fighting and hating”.] 

To respond: With support, modelling 
and resources I can begin to empathise 
with historical lives, speaking with 
limited success in the voice of people 
from the past. 

8 Spr 

To research: With modelling, I begin to 
explore historical sources in detail, 
using them to gather multiple pieces of 
evidence about the past and consider if 
they are biased or reliable. 
To research: With modelling I show 
growing respect for artefacts and 
documents. 
 
  

To enquire: With modelling I use 
multiple historical sources to ask and 
answer questions, giving paragraph-
length, more detailed answers. 
To enquire: I can ask for explanations 
about things I don’t understand in 
historical sources. 

[“So what are gargoyles? Are they goodies?”] 

To contextualise: With modelling, I 
apply my research to compare the past 
with the present, citing specific criteria. 

[“The way they wrote their letters is like how we 

potato print, really”]  
To contextualise: With modelling I can 
begin to order new facts and events 
chronologically alongside and prior 
learning. 

To debate: With modelling, I can give 
reasons why there are both similarities 
and differences between the past and 
the present day.  
To debate: With modelling I can give 
value judgements about peoples’ 
actions, describing the consequences. 

[“The Greeks treatment of slaves just makes people 

wonder if they were clever after all”] 

To respond: With modelling and 
resources I can begin to empathise with 
historical lives, speaking and writing in 
the voice of people from the past. 
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To research: I can confidently read, 
handle with respect and examine in 
detail, simple, age-appropriate 
historical sources, recording many 
significant or historically interesting 
facts and circumstances in a range of 
modelled ways. 

To enquire: I can confidently use 
multiple reliable historical sources to 
ask and answer original questions, using 
when, how and why. 

[“Using the letter tell me what a normal day for a 

Roman soldier might have been like.”] 
To enquire: I can use historical sources 
to question, quiz and test my peers and 
learning companions. 

To contextualise: I confidently apply my 
research to compare the past with the 

present, citing specific criteria. [“Putting 

woad on to fight is like putting a St George on for 

the England game, isn’t it?”] 
To contextualise: I confidently order 
new facts and events chronologically 
alongside and prior learning.  
To contextualise: With modelling I can 
draw and personalise a timeline. 

To debate: I can independently give 
several reasons why there are both 
similarities and differences between the 
past and the present day.  
To debate: I can give value judgements 
about peoples’ actions, describing the 
consequences and alternatives. 

[“If the people of Benin had punished another way 

there might not have been a slave trade – who 

knows?”] 

To respond: I confidently use historical 
research as a starting point for writing 
and artistic expression from a historical 
point of view. 

[E.g. an empathic letter home from a Roman soldier 

or an accurately decorated Anglo-Saxon shield.]  
To respond: I can write simple original 
questions, puzzles and quizzes based on 
my historical inquiry. 
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To research: With support and 
modelling, in answering my own and 
others questions I can suggest and 
select from a range of possible historical 

sources [websites, photographs, non-fiction 

books, documents, artefacts etc.] and comment on 

their accuracy. 
To research: With support and 
modelling I begin to take detailed notes. 

To enquire: With support, modelling, 
my own curiosity about historical 
sources makes me ask interesting and 
extended questions about the past. 

To contextualise: With support and 
modelling I can compare sources side by 
side, answering questions and analysing 
their reliability or bias. 
To contextualise: With support and 
modelling I can use evidence to group 
events and artefacts chronologically. 
To contextualise: I can show 
chronology using my own timeline.  

To debate: With support and modelling 
I can suggest reasons for the events of 
history using words like because, must, 
need, led to, caused, affected, stopped, 
helped, etc. 
To debate: I can evaluate the most 
useful source for my research /enquiry. 

To respond: With support and 
modelling my expressive artworks 
contain my historical details, based 

upon my research [“e.g. in Henry’s picture, the 

houses are convincingly Tudor and the 

embellishments of the border are based on 

patterns provided by his teacher.] 

11 
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To research: With modelling, in 
answering my own and others 
questions, I can suggest and select from 
a range of possible historical sources. 
To research: With modelling I begin to 
take detailed and concise notes, 
revising at intervals. 

To enquire: With modelling, my own 
curiosity about historical sources makes 
me ask and answer interesting and 
extended questions about the past. 
 

To enquire: I answer my own and 
others questions verbally and in writing, 
using my own research findings. 

To contextualise: With modelling I can 
compare sources side by side, 
discussing similarities & differences and 
the reasons for these. 

[“This account doesn’t mention human sacrifice!”] 
 

To contextualise: With modelling I can 
use evidence to group events and 
artefacts chronologically. 

To debate: With modelling I can give 
reasons for events based upon the 
consequences, pressures and 
alternatives of those actions, using 
historical vocabulary. 
 

To debate: I can evaluate the reliability 
of a source (incl. my notes).  

To respond: With modelling my 
expressive artworks contain many 
historical details, based upon my 

research [e.g. Henrietta’s Mexico-set story is full 

of vocabulary and concepts from her Mayan 

studies, including Qexocoatl!] 

12 Sum 

To research: I select, independently, 
the most appropriate historical research 
tool from those available to me to 
gather evidence, answer questions and 
enquire. 
 

To research: I take useful notes which 
inform my writing, enquiry and 
creativity. 

To enquire: I can use my historical 
studies to investigate things which 
interest me and provide structured 
answers to my own and others’ 

questions. [“I want to know if any Saxons 

worshipped Roman gods, so we’re going to surf the 

net then put it on a PowerPoint”] 

To contextualise: I can confidently 
place events in a chronological order 
over short and long-term time scales. 
 

To contextualise: I can confidently 
group events and artefacts that 
happened or were used at the same 
time as each other. 

To debate: I can independently give 
informed, reasoned opinions about the 
actions and events of history. 
 

To debate:  I can give clear reasons for 
my analysis, confidently citing evidence. 

[“It has to be modern because it’s electric and that 

means after 1850, doesn’t it?”] 

To respond: I independently select 
historical detail in my expressive art, 
linking several elements together to 
make something interesting and 

authentic. [e.g. a range of vocabulary or 

patterns    and image which is authentic.] 
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Depth of Learning 

Stage of Teaching 

 Breadth of Learning 
 
 

To research To enquire To contextualise To debate To respond 

using analysing analysing evaluating creating 
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To research: With support and 
modelling I can research a specific topic 
area (e.g. Greek slaves), using several 
sources until I find the range of detail I 
need. 
To research: With support and 
modelling I take notes in sub-sections, 
prioritising salient points. 

To enquire: With support and modelling 
I can answer questions about patterns 
and trends in historical data and 
statistics. 
To enquire: With support and modelling 
I can spot anomalies or extremes in 
historical data, expressing curiosity. 

To contextualise: With support and 
modelling I can show historical events in 
a variety of ways, showing change and 
continuity over long and short time 

scales. [Draw and populate historical maps, 

posters, statistical charts, chronologies, flow-

charts etc. to illustrate similarities and 

differences.] 

To debate: With support and modelling 
I can produce several pieces of evidence 
to justify my opinions, linked by 

connectives of cause and effect [e.g. 

furthermore, consequently, therefore, as a result.] 
To debate: With support and modelling 
I can weigh pieces of evidence, 
considering which is the most useful 
and reliable. 

To respond: With support and 
modelling I can devise ways to express 
historical data creatively, bringing my 
own sense of design and innovation to 

show change in events over time. E.g. I 

drew a bible/ancient Briton timeline and drew 11 

people end to end to express Methuselah’s age. 

 

14 Spr 

To research: With modelling I can 
research a specific topic area in detail, 
using several sources until I find the 
specific data I need. 
To research: With modelling I take 
notes in sub-sections, prioritising salient 
points, exploring a range of ways to 
quickly record necessary facts and 
opinions. 

To enquire: With modelling I can 
answer questions about patterns and 
trends in historical data and statistics. 
To enquire: With support and modelling 
I can ask my own questions about 
anomalies and trends in historical data 
and statistics. 
 

To contextualise: With modelling I can 
show historical events in a variety of 
ways showing change and continuity 
over long and short time scales. 
 

To debate: With modelling I can 
produce several pieces of evidence to 
justify my opinions, linked by 
connectives of cause and effect. 
To debate: With modelling I can weigh 
pieces of evidence, considering which is 
the most useful and reliable. 

To respond: With support and 
modelling I can use historical themes in 

a combined and joined up way. [Fiction 

with a detailed historical background or replica 

art/craft from the period with several significant 

details e.g. a Greek urn with the correct shape, 

colours, figures but great imagination and 

creativity in the scene depicted) 
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To research: I can independently 
research a specific topic area, staying 
on task, using several sources until I find 
specific data. 
To research: I instinctively take 
structured notes recording salient 
historical points. 

To enquire: I can confidently use 
historical documents to answer 
questions about patterns    and trends 
in data and statistics. 
To enquire: With modelling I can ask my 
own questions about patterns    and 
trends in historical data and statistics. 
 

To contextualise: I can show historical 
events in a variety of ways showing 
change and continuity over long and 
short time scales. 

To debate: I can confidently produce 
several pieces of evidence to justify 
opinions, linked by connectives of cause 
and effect. 
To debate: With support and modelling 
I can produce a structured narrative 
accounting for continuity and change in 
events over time. 

To respond: With modelling I can devise 
ways to express historical data 
creatively, bringing my own sense of 
design and innovation to show change 
in events over time. 
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To research: With modelling I can 
conduct research to support my own 
arguments, or to challenge the 
arguments of others. 
To research: With support and 
modelling I can store and categorise 
data efficiently (subheadings, files, 
colour codes, tables) 

To enquire: With modelling I can spot 
anomalies or extremes in historical data 
and express curiosity, suggesting 
explanations. 

To contextualise: With support and 
modelling, I can begin to see and 
discuss the similarities and differences 
between different eras and periods, 
drawing comparisons between my 
current study with that of prior 
learning. 

To debate: With support and modelling 
I can cite well-sourced evidence to 
support a balanced argument linked by 

comparative connectives: [e.g. perhaps  

conversely, despite, however, alternatively] 
To debate: I can confidently sift and 
sort pieces of evidence using evaluative 

language [significant, likely, useful, true] 

To respond: With modelling I can use 
historical themes in a combined and 

joined up way e.g. select, programme or 

compose music to accompany our illuminated 

manuscripts. 
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To research: With modelling I can 
conduct research to support my own 
arguments, or to challenge the 
arguments of others. 
To research: With modelling I can store 
and categorise data with efficiency and 

clarity.[“All the stuff on homes is in this file, all 

the war stuff is in this, and they’re hyperlinked.”] 

To enquire: I can confidently develop 
my own questions about patterns   , 
trends and anomalies in historical data 
and statistics and develop lines of 
enquiry and hypotheses to account for 
them. 

[“I think I know why so many babies died young in 

the 1940’s – was it because of rationing? Or could it 

be the blitz?”] 
 

To contextualise: With modelling, I can 
begin to see and discuss the similarities 
and differences between different eras 
and periods, drawing comparisons 
between my current study with that of 
prior learning. 

To debate: With modelling I can cite 
well-sourced evidence to support a 
balanced argument concerning events 
and ethics, linked by comparatives. 
To debate: With modelling I can 
produce a structured narrative 
accounting for continuity and change in 
events over time. 

To respond: I can confidently devise 
ways to express historical data 
creatively, bringing my own sense of 
design and innovation to show: 
continuity and change in events over 
time, similarities and differences 
between different era and cause and 

consequence. [“My rat pictogram shows the 

men, women and children killed by the black 

death.”] 

18 Sum 

To research: I confidently use a wide 
range if sources to gather useful 
historical information for a specific 
purpose, aiming to build a case or 
challenge a theory, intelligently sorting 
data and categorising it efficiently. 

To enquire: I am curious about the past 
and interrogate a wide range of 
sophisticated sources eagerly, 
independently and with rigour, looking 
for useful and interesting evidence, fully 
answering questions and raising my 
own pertinent and relevant inquiries. 

To contextualise: I can confidently 
outline and discuss the similarities and 
differences between different eras and 
periods, drawing comparisons between 
my current study with that of prior 
learning. 

To debate: I can produce thoughtfully 
balanced arguments and subtly 
structured narratives using well-sourced 
evidence to argue an informed 
historical judgement about cause, 
consequence, change, continuity, 
perspective and viewpoint. 

To respond: I confidently explore 
history through the expressive arts, and 
the past combining artistic media and 
techniques, applying my learning about 
the past and using specific vocabulary 
and subtle incorporating historical 
details. 
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Glossary 
 

Anomaly A datum or statistic which stands 

out, looks unusual or significantly different. 

Cause The factors or stresses which make 

things change or make events happen: e.g. 

“What were the causes of the first world 

war?” 

 

Bias The prejudice against or inclination 

towards a way of thinking. This may affect the 

accuracy of an historical source. Bias is not 

necessarily a bad thing. In fact it can be very 

useful as it lets us find out about what people 

believed or thought about a particular subject. 

Change the process by which things (ideas, 

fashion, words,) become different over time.  

Chronology the sense in which lives and 

events can be ordered in respect of when they 

happened 

Cite To use a source, statistic, quotation etc. in 

support of an opinion or judgement: “They 

weren’t primitive! They had writing long 

before England did!” 

Consequence The effect of a cause, e.g. “a 

consequence of the second world war was that 

more women went out to work than ever 

before.” 

Contemporaneous happening at the same time 

as other events e.g. The development of 

sculpture in the Indus valley was 

contemporaneous with the writing of Beowulf 

in Anglo Saxon Britain. 

Contemporary happening in the present day. 

 

Continuity descriptive of events or 

circumstances which remain the same over 

time e.g. “there has been a school on this site, 

in one way or another, for 100 years.” 

Empathy Exploring, in order to understand, 

the feelings of another person or group. 

Enquiry A longer-term or deeper question that 

an inquiry: “What kind of a king was Alfred 

the Great?” 

Extremes in data and statistics, the highs and 

lows: “Gosh, looking at this chart, it seems 

like more people died at the first day of the 

Somme than the whole month before!” 

Inquiry a shorter term or simpler question 

than an enquiry: “What’s a farrier, Miss?” 

Primary Source a piece of history itself: e.g. a 

real WW2 shell or a letter from an evacuee. 

Salience The summary or ‘gist’ of events: 

“don’t tell me the whole story of the Danegeld, 

Hoskins, just the salient points.” 

 

Secondary Source history at one remove: e.g. 

a book about evacuees or a photo of a WW2 

shell. 

Source where children get their historical 

data: an artefact, document, textbook, website 

etc. 

Timeline a linear expression of chronology, 

events are shown happening one after the 

other from left to right. 

Viewpoint the variation of opinions and 

motivations between one person or group and 

another “I guess a mill owner would feel 

differently about the mill than the girl who 

crawled under to unhook the threads…” 
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